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For a project designed to increase understanding of 
cultural diversity in the United States as a preliminary to meeting 
the educational needs of all tho country's children, 42 professionals 
and parents were asked to identify the critical issues in the 
education of children from minority backgrounds. Over 200 issues were 
identified in 8 areas: (1) administration and policy; (2) attitudes 
and bias? (3) training and personnel; (4) curriculum and instruction; 
(5) assessment? (6) society and community: (7) parents and families; 
and (8) funding. Selected issues raisri by respondents indicated 
that, among other problems; (1) school organization is not effective 
in dealing with diversity? (2) the current educational system has a 
mainstream bias which adversely affects minority students? (3) 
educators are not receiving appropriate training in this area and 
teacher educators also lack the needed knowledge and skills? (4) 
current instruction , curricula, materials/methods and service 
delivery models are inadequate? (5) inadequate assessment has led to 
overrepresentation or underrepresentation of minority students in 
various educational programs? (6) increased collaboration within the 
community is needed? (7) parental involvement needs to be encouraged 
and increased? and (8) funding for all schools should be equalized. 
All the issues identified are listed in the report under the eight 
categories. Concluding sections offer additional thoughts, a 
description of the data collection process, a directory of the 
respondents, and a listing of respondents by the ethnic groups with 
which they are concerned. Appendixes provide diversity data by state 
and the forms used in the survey. (24 references) (DB) 
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An understanding and appreciation of this nation's cultural diversity is absolutely necessary 
in the design of research and developmcm of policy if we arc to meet the educational needs of ali 
children. With this in mind, the Office of Special Education Programs (OSEP), United States 
Depaitmeni of Education, initiated an effort to identify critical issues that must be addressed in 
order to provide a free appropriate public education for children from minority backgrounds. To 
implement this initiative, the Federal Regional Resource Center (FRRC) contoited parents and 
professionals wi:h appropriate knowledge and experience and asked them to identify the critical 
issues facing the educational system. It is anticipated that this project will assist OSEP in setting 
future priorities for action. 
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Summary of issues by area 



As a major step in the projcci, all respondents were asked to identify critical issues that must 
be addressed to provide a finee appropriate public education to children and youth from diverse 
backgrounds. Over 200 criticalissucs were repwtcd. Serious and complex problems were 
identified and observations made. Many of the observations are profound and demand immediate 
attention at the federal state and local government/institution levels. While other issues will 
require the energy of individuals. The issues, in many cases, apply directly to the field of special 
education others arc focused on the larger context of regular education. Responses were grouped 
into areas and arc summarized below. 



Following the summary is an item-by-item listing of all the issues generated; with some issues 
repeated in moK that one category. Since the exact language used by contributors was considered 
cracial to an accurate portrayal of points of view, refuses appear as statements of need, 
problems and solutions, phrases or quotes from other sources. No attempt was made to force 
uniformity. 



Administration and Policy 

The organization of schools is not effective in dealing with any type of diversity, and there is 
insufficient collaboration and cooperation with public and private agencies. Though restructuring 
efforts are attempting to address school problems, appropriate educational services for children 
from diverse backgrounds are not always considered in the new educational structtires. In 
addition, current educational policies do net ensure that all students have the opportunity to receive 
an appropriate public education. 

Exploring Ediu:mion Issues of Cubw-ai Diversity: 199 J ^ ^ 



Attitudes and Bias 

The cuirent educational system has a mainstream cultural bias which adversely affects the 
education of students from minority backgrounds. This bias is manifested in preconceived 
expectations about children &om diverse cultures that are limiting and inaccurate. In addition, lack 
of awareness, sensitivity and understanding of diverse cultures by school personnel interfere with 
the education of snidents and the development of productive relationships with parents. 

Training and Personnel 

Personnel staffing and training issues identified include the belief that the ex isiing personnel 
preparation pn^rams, both preservice and inservice, are not adequate to train personnel to meet the 
educational needs of a culmrally diverse population. This is a pervasive problem since not only are 
school personnel inadequately prepared, but many professors at institutions of higher education 
lack these same skills and knowledge. Besides the training issues, the edrcational system has not 
developed or attracted sufficient numbers of personnel from minority backgrounds to fill positions 
at all levels of the system from paraprofcssional to national administrative positions. 

Curriculum and Instruction 

In general, the current instruction, curricula, materials/methods and service delivery models arc 
inadequate for meeting the educational needs of children from minority backgrounds. Insufficient 
research is being focused on the development of new methods and models or testing the 
applicability of existing instructional techniques. 
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Assessment 

Existing methods are not adequate to correctly assess^dentify stidents from diverse 
backgrounds and determine appropriate ediK^ational services. Thoefc^, there is an 
overrepresentation or underrcpresentation of students from minority bacicgrounds in various 
educational programs. 

Society and Community 

This area includes such issues as the con:q)lex prd>lems associated with educating a diverse 
student population; problems that cannot be solved by schools alone. There is a need to involve 
the private and public sector in developing solutions to societal and community problems. The 
solution to these greater challenges lies in efforts of collabraation and cooperation within the 
community and among agencies, not in isolated services. 

Parents and Families 

This area includes the perception that the current orgamzation of the educational system does 
not promote the active involvement of all parents in determining the educational program of their 
children. Parent and family involveioent requires not only reorganization, but also training for 
parents and school personnel. 

Funding 

Funding for ail schools needs to be equalized so a quality education can be provided for each 
and every child. It is necessary to fund research and development of model ser\ ices, materials and 
curricula. There also needs to be financial support for training of professionals and parents and 
recruitment and retention of minorities at all service levels. 



Exploring Education Issues of Cultural Diversity: 1991 



S 



6 



Issues generated 



Noted in ihc listing of the issues generated, as well as throughout other sections of the 
document, are many references made specifically relating to the Hispanic, American Indian, 
African-American and Asian/Pacific Island cultures. This grouping is in no >vay meant to imply a 
lack of recognition of the many subcultures within these four broad groups. In fact, the vast 
majority of issues are multicultural in nature. 



Administration and policy 

What are the issues related to administration/policy that must be addressed to provide an 
education to children and youth from culturally diverse backgrounds? 

Administration 

• Schools need to become more adept at dealing with diversity, not just cultural diversity. 

• Supportive organizational arrangements need to be developed in order to foster 
coUaboration. 

• Schools and community agencies must engage in collaborative efforts to meet the needs of 
all children. 

• Greater interagency understanding of existing policies and procedures which affect the 
involvement of minority and underrepresented parents. 

• Schools must guarantee equity in educational services and excellence in achievement for all 
children. 

• Restructuring must include a diversity component. 

• Schools need to define the term "minorities" more specifically. There are so-called 
minority groups who are affluent and integrated into the mainstream, maintaining their 
ethnic w cultural values, while still able to participate in and enjoy educational 
opportunities. "Minorities" who need to be helped are those with low incomes, often 
monolingual, on the fringe of their society. 

• Systems must change and adapt, rather tiian expecting children and families to adapt to the 
system. Instead of blaming children and tiieir families, or the culture, for failures, we must 
examine how the systems are failing children and families. 
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Policy 

• Child care before and after school is needed. This does not have lo be provided by ihe 
schools; may even be provided by the private sector in school buildings. 

• School (extended day/years) scheduling needs more flexibility. 

• Bilingual/multicultural bpcdal education policy emphasis needed 

• Black English issue needs research and policy direction. 

• Adequate comjsehensive policy and coordinated services for addressing involvement of 
minority and isolated parents of t xcq>tional children are needed. 

• Because of Union contracts/schedules/budget cuts/system inflexibility, profes'^ionals are 
not always available to attend "after houss** DEP meetings. 



Attitudes and bias 



What are the issues related to personnel attitude and bias that must be addressed to provide an 
education to children and youth from culturally diverse backgrounds? 



Cultural Bias 

• Schools need to become more adept at dealing with diversity, not just cultural diversity. 

• Cultural differences (e.g-, language and social behaviors) arc often viewed as deficits 
rather than differences, resulting in in^propriatc and unsuccessful interventions. 

• The culture and history of culturally different children often is not treated with respect and 
dignity in the schools. 

• Need to correct the stereotype that all poor children come from dysfunctional families who 
are criminals, without self-respect, etc. 

• Lack c Jdlls in English is seen as a disability which results in a concomitant lowering of 
expectations for school achievement. 

• Under- and overreferral to special educational services need correction. 

• Asian model minority myth [stcreotypingl needs correction. 

• Recognize the different degrees of acculfuraiion, the muW- faceted black culture, changing 
attimdes, etc. 
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Expectancy 

• Te^ho* expectancies tend to be Iowa- for culturally different students and negatively 
iiiq»ct on the achieven»nt and social development of these students. 

• Educators need to be concerned about prior achievements of students which is influenced 
by the child's learning style, ccHx^>aied to the teacher's instnictional style. 

• Prior placenaeni; placement rather than child's ability limits education OK>ortunitics. 

• Data <m social economic stams of childiten in their class shows that if you are a free lunch 
student you don*t staroJ a chance of getting an "A." 

• Physical attraction of students; if you look good you get a good grade. 

• Verbal ability; students >k ho talk a lot get teacher approval. 

• Race; children of a dififoent race than the teacher. 

• Oyer and undeneprcscntation of ^ ertain ethnic groups in programs for children with 
disabilities and gift^ and talented 

• When children and youth act awarding to their cultural expectancy, they may exhibit 
behaviors considered to be atypical by nonmembers. 

• Knowledge of specific Latin American cultures minimizes negative interpretations of 
culture-sp«nfic behavior. 

• The issue is not expectancy, it is that people's minds are prejudice! 

• Educators and otbsi concerned citizens must realize that minority students such as African 
Anffiricans and Hispanics and wc»rking-class students have the san^ potential to succeed in 
school as Euro-Anierican middle aiui upper-class students. The schools are partially 
responsible for the fact that they often do not do so. 

• Cultural differences result in Latin American children and youth being at-risk for academic, 
communication, and social problen^. 

• EducatOTS must acknowledge that learning takes place within the context of one's culture 
(Sugai, 1988). With this perspective, educators must come to expect and accept 
differences in values, expectations and beliefs inherent to different cultures and modify 
curriculum instruction in order to make it mor^ responsive to student diversity. 

Sensitivity/Understanding 

• There is a lack of sensitivity and awareness of cultural differences by school personnel 
(e.g., teachers, administratoi^, school board members, etc.). 

• GreatCT sensitivity and understanding of culturally diverse families are needed to encourage 
involvement of minoity and underrepresented parents. 

• A single issue at this time confronting puWic education is an alnK>st complete lack of 
understanding of the various Latin American cultures which exist and a grouping of Latin 
American culmres and individuals into the Mexican stereotype. 

o 
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• The schools ^ould move fam a multicultuFal education approach which merely attempts 
to te;^ stiuients to respect cultural diveisity to an approach in which educatcHS employ 
different cultuxal approactes to instruction, classroom management, counseling and 
assesai»nt techniques with students from diHierent ethnic and socioeconomic 
backgrounds. 

• There should be a recognition that while culturally diverse students have many experiences, 
values, beliefs and so on that differ from diose of Euro-American smdents, there is a great 
divCTsity among different cultural groups. To be effective, educators require specific 
information about each of die cultural groups tiiey work with. 

• When recognizing Ac divCTaty within cultural groups, recognize that there is diversity 
within diversity. There runs die risk of stereotyping. 

• There are many generalizations written about Indians by non-Indians. 

• Educators must model acceptance of culmral differences. 

• Special educators have to be aware of the learning styles of different cultures. 

• In making placements, teachers must consider cultural and linguistic factors. Informaiive 
data about cultural diversities in teaching manuals must be demanded from text publishers 
(This is mandatory in the state of Florida). 

• Dispelling of assumption tiiat because members of a group (Mexican Americans) don 'i 
speak Spanish **as well" as other Latin-Americans, they arc inferior to the Latin- 
An^ricans. 

• All smdents are equal and should be treated that way. 



RAINING AND PERSONNEL 



What are the issues related to personnel, staffing and training tlmt must be addressed to provide 
an education to children and youth from culturally diverse backgrounds? 



Training 

• Staff training is a major issue. 

• There is a need to emphasize and provide staff development lo deal with issues in cubjral 
diversity. 

• Retention, training and professional development activities have for ihe most part been 
unrelated to issues of eUmic, culmral, linguistic, or socioeconomic diversity. The 
overwhehning majwity of service providers and leadership in public education tend to be 
Anglo-American, monolingual and English speaking. It is imperative tiiat public education 
commit resources to the recruitment and retention of culturally diverse personnel. Such a 
commitment will greatiy enhance die ability of public education to meet the education and 
support needs of children and families from diverse backgrounds. 
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• Too little acention is ^ven in teacher preparation programs fear the education of 
culturaQy/eccmoixucaUy ditfierent students. 

• The "culture" of homelessness needs to be understood by teachers and other service 
provido^. 

• Professionals need to understand tlic roles (fether, mother, siblings, extended family 
members) played within family systems in nondominant cultures. 

• Educators lack the con^tencies essential for the devdopmeni of programs and materials 
appropriate for language minority students. 

• Lack of trained personnel who understand limited English proficiency, second language 
acquisition or cultural diaract^tics which mediate learning. 

• Knowledge of specific tow incidence language groups and respective cultures and use of 
an advocacy-oriented assessment process. 

• Availability of trained intapretersTmtCTviewcrs in the assessment of language minonty 
students. 

• Lack of trained personnel lo accommodate the diverf ity reflected in the student popuiaiion. 

• Preservice and inservice training must include pluralism. 

• Special educators have to be aware of the learning styles of different cultures. 

• Inservice for teachers, specialists and administrators. 

• Higher education training models need more suppon. 

• Teacher and teacho' trainer scholarships are needed. 

• Language interpreter training needs more emphasis. 

• Few professionals have been trained in developing culturally relevant curricula and 
insmictional materials. 

• The overall development of children and youth, with and without disabilities, has been 
iiifluenced by tiie uniqueness of the culniral group including anxieties, taboos, acres, 
aspirations, and behavioral patterns. 

• Second larguage acquisition and ESL training needed for all professionals. 

• Knowledge of Latin American cluld-rearing practices and parental expectations is essential 
to facilitate acculmration and learning. 

• IHEs (Tnstimtions of Higher Education) need to be preparing professionals for 
multicultural issues and teaching assignments in culturally diverse schools. 

• Even though schools recognize die iniportance of involving i^nts in the educational 
process, few educators have had adequate skills and training in techniques and methods for 
effectively involving parents firom diverse culniral backgrounds. They are unsure about 
how to address the problem and how to help parents in dealing with a potentially 
threatening and overwhelming environment. 
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• Few educators have had adequate skills and training in techniques and methods for 
effectively involving families, much less fam ilies from divensc culniral background. 

• Emi^iasize the positive attributes of children who axe fortunate enough to speak, read and 
write two languages. 

• Insufficient information for schod administrators is focused on nseting the educational 
needs of limited English proficient exceptional students. 

• Too few special education service providers arc trained to woric with children with 
disalnlities who have limited English proficiency. 

• We wiU not serve the ediK^tional needs of culturally diverse students adequately until 
professors become model multicultural educators fbr their trainees to emulate. 

• In depth training needed on major ethnic groups in the US. 

• Th«c is a lack of receptiveness of regular education teachers to the needs of minority 
chil^n. 

• Enable parents to teach/train administrators. 
Recruitment/Retention 

• There is a need to educate and retain more educators frwn divCTse backgrounds. 

• There is a need for an increased number of minority staff in a variety of disciplines (e.g., 
psychologists, speech pathologists, counselors, teachers, administrators, occupational 
therapists, physical therapists, etc.). It is important to have representatives of minority 
groups as service providw-s to ensure a sensitivity to cultural issues in educational settings 
and to provide role models for children from iK>ndonunant cultures. 

• There is a tremendous turnover in personnel in many rural Indian reservations. Some 
providers who stay have been very effective, ami have learned to work with Indian 
students. These provicters have learned through more fomMl inservkre and the !,tudenis 
and the community. There is a n^ for more pretraining and inscrvice. 

• More incentives are needed to attract and retain the best teachers and administrators to 
schools with culturally diverse peculations. 

• Areas to be listed for providing specific services include social work, community systems 
design, culhirally sensitive programming and training. 

• More and better utilization of paraprofessionals and community parent advocates. 

• In depth training and follow up evaluation of paraprofessionals is necessary to ensure a 
high quality of service delivaed to our children. 

• Cultural diversity among faculty and staff must increase. 

• Teacher training career ladders needed. 

• State Departments need to hire bilingual staff. 
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• Regional training agencies like RRC, MRC need bilingual Special ^ucaticm staff and/or 
staff with skills in wctfking with children and families who have limited English 
proficiency or who aie fmm nondoniinant cultures. 

• Universities with high percentages of mincmty students who have been successful in 
recruiting, retaining, ami g^uating nodncmty educates should be given priority funding 
for perscmnel preparation grants. 

• Accrediting agendes, state de|Mnxnents of education, ami the federal government should 
insist that universities that prepare personnel for schools include multicultural competencies 
in their programs. 

• There is a need to recruit and use cultural infommnis who can identify cultural and 
linguistic difference that effect positive learning outcomes. 



Curriculum and instruction 



What are the issues related to curriculum and instruction that must he addressed to provide an 
education to children and youth Jrom culturally diverse backgrowids? 



Instructional Methods 

• A major change in curriculum and methodology is needed. 

• Disadvantaged schools that arc predominantly minority were found to be less likely to use 
"hands-on or higher-order learning instmctional methods and were less likely to offer as 
much q>portunity to explore fine aits, practical and life skills, and other enriching 
curriculum areas" (Maclver & Epstein, 1990). 

• Educators must identify prefened teaching and learning styles which are culture specific. 

• Research supports the existence of different learning styles and patterns of communication, 
especially among bilingual students. A lack of awareness of tiie inability of the majority 
culture leadership to address differences in learning styles has resulted in the 
oveiTcpresentation of children from diverse populations in special education programs. 
The franwwoik of public education must reinforce the use of a variety of t^hing 
techniques to acconunodate differences in learning styles and maximize strengths exhibited 
in different styles. 

• Use appropriate technology (i.e., technology that enhances educational outcomes). 

• Use mentorships so that each child is able to develop a relationship wi;h an adult. 

• Coop^ative learning cuniculum emphasis needed. 

• Native language use needed for instruction. 
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• Educates must acknowledge that learning takes place within the context of one's culmrc 
(Sugai, 1988). With this perspective, educators must come to expect and accept 
differences in values, expectations and beliefs inherent to different cultures and modify 
cuiriculum instrucdon in cnder to make it more responsive to student diversity. 

• Educators must selea in^nicticmal materials which reflect cultural diversity. 

• Educators must match teaching and learning activities with cultural preferences and 
behavioral norms. 

• Provide de« elopmentally apprqiriate practices in the classnx>ms for the Limited English 
Pioficierit students. 

• Non-English speaking students need to develop both academic and social language skills 
and self-concept. 

• Pride in their race, pride in their peer groups (basketbaU player, singer, dancer). 

• Develop a collaborative/mentor-team approach for teachers in working with these students 

• Lack of instmctional practices known to be effective with language minority students. 
Development of Materials/Models 

• Research incentives are needed for the study and replication of successful examples of 
educating culturally diverse populations. 

• Few professionals have been trained in developing culturally relevant cunicuia and 
instmctional materials, including appropriate testing/evaluating materials for specific 
minority groups. 

• Bilingual special education best practices research needed. 

• Black English issue needs research and policy direction. 

• Culturally different children often do not see themselves represented positively in the 
cuniculum. 

• Asian American culture is misrepresented in textbooks and these children's linguistic, 
educational and emotional needs are being ignored. 

• There is a critical need to find more successful ways to educate and retain African- 
American and Hispanic males in schools. 

• There is a need to institutionalize a curriculum in multicultural education which includes 
assessment, home-school linkages, learning styles, and developmenially appropriate 
practices in the classroom. 

• Need to disseminate the latest research on bilingual education studies and strategies (i.e., 
contact Multicultural Education, Education and Advocacy, Inc., META, in California or 
Florida). 

• [Develop/Jselect reading materials that relate to the student's own environment. 
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Delivery of Services 

. Schools must guarantee equity in educational services and exccUence in achievement for all 
children. 

• Provide fluata preschool services so no student begins school without the proper 
SdSd(5^^ based on Piagetian framework that assist the young child to 
3^p<SLtude toward teaming through a developmenially appropriate 
curriculum, i,c.. High Scope Program). 

. As far as posiblc students receiving services need to be maintained in the community in 
which they reside. 

• When culturaUy div»se stmtents are mainstreamed, there is a danger in using ability 
grouping in the regular classnx)m. 

. School day/year scheduling needs more flcxibUity and sensitivity cultural days such as 
excused days off for Native American activities and ceremonies. 

. More emphasis on collabwation with regular and biUngual education. 

. Academic self-image (educatc»s are not addressing this part) a lot of ^.^^ is ^m^^^^^ on 
MOfLage but not academic self-image. It is important to emphasize ihe setf-worth of 
^^S: white at the same timeWhasizing the smdent's educational success. 

• Culturally pluralistic iCaming environments are needed. 

. More appropriate language acquisition environments arc needed. 

. Reservation Indian and rural Hispanic migrant need extra help. For example. Indians 
moving to urban setdngs wiU need help in adjusting to the new environment 

• Learning may be less than op^-al if educators are insensitive to cultural and 
behavioral styles. 

. Culturally diverse children and youth need time to acculturate to educational norms. 



Assessment 

What are the issues related to assessment that must be addressed to provide an education to 
children and youth from cultwalfy diverse backgrounds? 

Identiflcation/Assessment 

. Disoroportionaie amount of African Americans, American Indians and Hispanic students 
are referred for behavior/communication and learning problems (overrepresentanon). 
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• Over and ui eirepiesaitation of certain ethnic groups in programs for child^ 
disalnlities and ginKl and talented 

• Bias in tests results in misidentification of children from mincHiiy backgrounds as disabled. 

• Diagi%>as and rtfeiral services need to assure a conqmhensive ^proach so that there is 
proper identificatioa of chi^ien from minority backgrounds. 

• Thepe are no defined measures to determine who is considered Limited English Proficient 
and how to adlress the potential language difficulties of students who speak English 
proficiently at school, but only hear a second language spoken outside of school. 

• Diagnostic placements needed under IDEA. 

• Diagnosis and ass^sment Issues related to appropriate placement and instmction. The 
oveneliance on ncmn-refeieiK^ed instruments and medical model, use of unfamiliar 
clinicians, tendency to misperoeive culniral behaviors, etc. 

• There are an insufficient number of assessment tools nOTmed for specific cultural 
populations. 

• Alternate assessment models needed, with separate nnxlels for specific minority groups. 

• Informal dynamic smdent assessment needs more emphasis. 

• The relationship betwee.i degree of acculturation and adjustment to educational setting. 

• Availability of trained intepreters/interviewers in the assessment of language minority 
students. 

• Alternative assessment practices for language minority students. 

• Knowledge of specific tow incidence language groups and respective cultures and use of 
an advocacy-oriented ?. -cement process. 

• Nonbiased assessment including prerefenal strategies. 

• Assessment must be geared toward a more holistic and nonbiased approach. 
Implementation of such mctiiods will result in more effective assessment and instruction 
for culmrally and linguistically divo^ students. 

• For special education, developing apprqjiiatc tests which can accurately access the level of 
achievement and abilities of limited En^h proficient students. 

• Thf je is a need for an outcome orientation. What is it that students are able to achieve? 
Or.cc the outcomes zsc identified, how can achievcnr.^t be measured other than with just 
tests? Teachers arc required to state the behavioral objectives for the students' assessment 
and instruction. The objectives must state the expected performance, criterion for mastery 
and the materials, testiiig instruments used to measure tie target instructional behaviors. 
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Society and community 



What are the comnumity and societal issues tku must be addressed to provide an educativn to 
children and youth from culturally diverse backgrounds? 

Agency Collaboration 

• It is necessary for parents, educators, administtators, health and social agency 
professionals to collaborate if all students aze to achieve their individ«ial education goals. 

• Professionals and administrators should initiate and extend collaboration with parents. 

• Supportive oi^;arazational anangcnients need to be developed in order to foster 
coUaboration. 

• Schools and community agencies must engage in collaborative efforts to meet the needs of 
all children. 

• Creating a collaborative model which can incorporate the knowledge and skills of teachers, 
psychologists, community agents and others. 

Needed Services 

• There is a critical need for transition services for all culmrally diverse students, panicularly 
males. 

• Provide child care before and after school. This does not have to be provided by the 
schools; may even be provided by the private sector in school buildings. 

• Provide health services to all children. Agencies must work together with partnerships and 
consensus. 

• Areas to be listed for providing specific services include social work, community systems 
design, cuhurally sensitive programming and training. 

• A need to find ways to nret the parents' basic needs befort dealing with educational needs 
of the children (i.e., help the homeless, the "hard-to-reach" parent). Provide referral to 
assisting agencies. 

• Provide social and health services at community schools. 
Community View 

• The citizens of the United States are not committed to providing a quality education to 
children from minority backgrounds. 

• Black, Latino and poor children have consistently been neglected in our schools. A 
national education strategy is needed to unprove ediKational achievements of all children 
with these children at its center. 

• There is currentiy no national commitment to public ed i ation. 
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Shift from this being a fiunily re^nsibility to the community taking care of the needs of 
all children living tl^re. 

Work together with the community; begin with a buaness pamership. These issues are 
not just the reqxHisibility of the schools. It is a much hffger issue and we should focus all 
conmnimty resour^ on meting the needs oi children. 'Dxae needs to be collaborative 
effcms involving schools, business, and agencies. 

There needs to be bodi a public and private mix in providing services. 



One needs a diversifi«l school )xmd. 



The issues that affect culturally diverse populations are not limited to education and school 
alone but fall within the largiex social spectrum of issues, for example, povmy, living 
concfitions, family structure, health conditions. 

There is a critical need to nuike public ediKrancm mne meaningful and to establish an 
obvious connection between public school education and postsecondaiy success. 

A single issue at this time confronting public education is an almost complete lack of 
understaiKiing of the various Latin American cultures which exist and a grouping of Latin 
American cultures and individuals into the Mexican stereotype. 

Lack of recognidon that the community needs may be different (and no less valuable) than 
anemic ne«is. 

Not only issues of specific ethnic groups, but also issues on how long the student/family 
has lived in the United States need addressing. For example, students of an ethnic group 
who have resided in Hawaii for three generations have different values and behavior than 
students of the same ethnic group who have just come to the Islands. 

The sodoeconwnic stams of the family is another salient variable to consider when 
examining issues of ethnic groups in public schools. 

Minority populations, are more likely to be programmed into punishment facilities such as 
juvenile court 



Changing demographics. 

Environmental factors which affect this population: 

- low »xnoeconomic status 
' breakdown of family unit 

- stressors associated with culture of poverty 
. drugs 

- lack of English proficiency skills 
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Parents and families 



Wka are the issues related to parents and families that must be addressed to provide an 
education to children and youth from culturally diverse backgrounds? 



ERIC 



Involvement 

Parent involvement and family education must be stressed 

Culturally diverse paxents are uniquely undeiinvolved in the education of their children, 
(i.e., less likely to provide h(»ne-based learning activities, to participate in school and to 
become involved in the lEP process). 

Services and placement should be family-driven not institution-driven. 
Lack of parental involvement and/or opportunities for parent empowerment- 
Lack of shared decision making by all parties (parents/families, teachers and students) 
Don't devalue parents who are not willing/able to be involved at that time. 

Do more to provide parents with the means or incentive to anend meetings (i.e., 
babysitters, food, transportation, meeting times, length of travel for those living in rural 
areas or the reservation). 

Need to include parents on program evaluation ^ams. 

Use visual reminders to truely welcome parents and children into the schools (i.e., banners 
across the entry of a school, written in different languages). 

Find ways to bring parents into the schools and roll out the "red carpet" for them. 

Get to know the parent/family home environment (home visits, social activities). 

A room should be set aside in the schools for parent use (e.g.. Parent Center). 

There must be a leader for minority parents. This is where the representation plays a major 
role. 

Family involvanent is a necessity, not a luxury. Benefits of parent involvement in relation 
to success in school have been clearly established in research stiniies. 

Parent Training 

• Parents need encouragement and training in order to become full participants in the 
education of their children. 

• Ask about services and needs and then provide parent education. 

• Informed parents make a positive difference. 

• Go through the effort to ask parents what they need (parent needs assessment). 
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• Lack of i^irent infonnation prograniS for decision making, parent advocacy and know- 
ledge about special education. ^> 

• Parent and community involvement/training needed. 

• Effective use of training materials, as well as identification of new training materials, is 
needed. 

• As a direct consequence of acculturation, Latin American children and youth ar? at-risk in 
the liome environment. 

• AU communicaticms (announcements, notices, materials, etc.) to parents must be translated 
into ^e n«»ded languages. 

• Disabilities are perceived differendy by specific cultural groups. 

• Many Indian children have attended schools away from home in BIA boarding schools and 
parents are not involved with their childien*s education. Although there are fewer boarding 
schods now, many parents must now redefine their roles in the education of their children. 

• Training materials are not always app.-opriate in terms of training methods for specific 
minority groups and diff^nt training styles. 

Professional Role/Needs 

• Professionals need to be ojmmined to enhancing a collaborative relationship with families. 

• The importance of family suppon to the educational process is indisputable. Therefore, 
public Mucation of chil(ben from culturally ami linguistically diverse backgrounds must 
include a commitment to encourage participation from parents in the educational process 
and to allow that participation to occur within the comfort levels of cultural norms and 
personal competence; its oi^XHtunity for educators to rethink notions of what constitutes 
involvement ami to capitalize on the type of involvenwnt preferred by individual families; 
die develq3nu;nt of avenues of communication and collaboration with families in order to 
provide relevant programming. 

• Professionals need to understand the roles (fatiier, mother, siblings, extended family 
members) played within family systems in nondominant cultures. 

• Greater sensitivity and understanding of culturally diverse families are needed to encourage 
involvement of mincrity and underrepresented parents. 

• Professionals need to be sensitive to the "silent period" that <xcurs during the acculturation 
of families from diverse cultures. This "silent period" is often interpreted as 
nonparticipation. Provide visiting teachers that are sensitive to the cultures of mosc 
parents. F^fessionals need to recognize that other relationships are of equal importance 
(i.e., clan relationsiiips in American Indian people with children placed with other than 
their biological parents). 
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Funding 



Wka( are the issues related to funding that must be addressed to provide an education to 
children and youth from culturally diverse backgrounds? 



Public Schools 

• There is a critical need to increase/cqualize the per pupil expenditures fos disadvantaged 
schools compared to advantaged schools. 

• Cultuxally diverse (African-AnKrican and Hispanic) children are nK)re likely to anend 
disadvantaged schools. 

• Collaborative funding souices^oundations must be sought, established. 

• The IiKiian schools are intensely overcrowded and in deplorable, rundown condition. The 
obstacles that face Indian youngsters must be removed so they can receive a quality 
education. 



Higher Education 

• Higher education training models need more support 

* Since many university professors do not have the training or experience to provide 
multicultural ediK^ational services, state and fedoal govemn^nt departments of education 
should place the highest priority on funding programs designed to improve professors' 
competencies in these areas. 

* Universities with high percentages of minority stidents who have been successful in 
recruiting, retaining, and graduating minority educators should be given priority funding 
for personnel preparation grants. 

• Many minority students lack the alnlity to adapt to the college environment but have 
academic ability and this afTect dropout rates. 

Parent Training and Outreach 

• Adequate funding for implementing parent training/outreach programs throughout the 
child's school year^ is need^. 

* Provide funding for school liasons who have the ability to establish a direct connection 
with students, family and commu ity. 

Recruitment/Retention and Training 

* It is imperative tiiat public education commit resources to the recruitment and retention of 
culturally diverse personnd. Such a commitment will greaUy enhance the ability of public 
education to meet the education and support needs of children and families from diverse 
backgrounds, 

• Teacher and teacher trainer scholarships are needed. 
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A.ppropriate Materials 

• When it appears that commercial publishers will not prepare or even publish culturally 
appropriate matoials because of a lack of potential profit, the federal govenunent should 
fund such projects. 

• Providing more money for computers and software which can enhance learning. 
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Additional thoughts 



Our Changing Population 

Today, the United Sates of Amaica is more racially and ethnically diverse than at any time in 
its hist(^. Schools are educating increasing numbers of students who speak a language other than 
English. But, many schools have failed to respond quickly and adequately in recognizing that the 
deixKjgraphics of the student population has changed dramatically. Sec Appendix A for a chart of 
population diversity state by state. 

In addition to the issues of cultural diversity and a changing school population, we must also 
acknowledge and address the social context in which children live if we are to provide a free 
appropriate education for all children. More than cvct before in our country's history, children are 
living in poverty and unsafe neighborhoods, being raised in single-parent families and by teenage 
mothers, exposed to drugs, and lacking appropriate prenatal and basic health care. These 
circumstances go beyond what families or agencies working in isolation can solve. Only through 
the collaboration of families, communities, and human services can we even begin to meet the 
needs of our nati(Hi*s children. 

Despite these complex problems, certain common elements have been identified in successful 
educational programs aimed at meeting the needs of all children. One of these common success 
factors is having high expectations and a clear vision of what we want to achieve. Strong 
leadership must be coupled with teamwork and joint efforts by all involved. The competencies of 
the personnel must be guaranteed through comprehensive and continuing staff development, A 
strong, appropriate curriculum must be provided in a safe, clean, orderly learning environment. 
There must be genuine accountability for the out«>mes of education and strong community snd 
parental support and involvement. And lastly, parents, children, and educational professionals 
must receive recognition and reward for excellence (Appalachia Educational Laboratory, 1991). 




or. 
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Description of data collection 



This docun»nt is a collection of issues pertinent to the concerns of professionals, 
practitioneis, parents and families of school age children and youth with and without disabilities. 
An extensive effort was undertaken on the part of FRRC staff to ensure that informed people were 
involved, that respondents represented culturally diverse or minority groups and that as many 
issues as possible could be docun«nted widiin the timeframe of the activity. The following 
describes the methods used to collect the data and characteristics of the respondents involved. 
Method of Data Collection 

The data collected and the individuals involved were initially identified by peers through a 
nomination process. The first set of nominees were identified after discussions with the Office of 
Special Education Programs, national leaders, federal agencies and professional organizations. 
The first round of names, began a series of contacts to some 70 individuals with a response rate of 
over one half. Individuals provided autobiographical information including data c«i professional 
affiliations, ethnic/racial background, job experiences, ethnic group experience, and categories of 
expertise. An electronic database was then created to profile the respondents and to ensure that 
input came from a diverse and representative group of individuals. Once an individual's name 
entered the database, a second round of data collection occurred. (See Appendix B for forms used 
in data collection.) At that time, identified individuals were asked (through letter or telephone 
interview) to respond to the following questions. 

1 . From your perspective what are the major issues facing public education in meeting the 
needs of a cultiually diverse school population? 

2 . Are there additional issues that need to be addressed by special education in meeting the 
needs of culturally diverse students with disabilities? 

3 . Are there educational issues related to specific ethnic groups that must be addressed? 
Response to these questions resulted in some 216 points of concern or what were determined to be 
key issues to educating students from diverse cultural backgrounds. The remarks were sorted lo 
eliminate redundancy. Additionally, issues addressed at a recent national conference of parents and 
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educators who have successfully crossed cultuial barriers were incoiporated into the document 
(The confei«ice was entitled *Thc Sante ft Summit" sponsored by the Regional Resource Centers 
netwoA and the Technical Assistance for Paieni Programs). Fmally, intOToaation vakea fnm the 
current literature was added to th^ lis: oi issues. These data we e collapsed and categorized into a 
draft document which was reviewed by a subcommittee of 21 individuals drawn from the master 
list of respondents. 

The final phase of the jrojcct includes validation, ranking of the issuts. refinement and 
expansion of the document, distdbution and follow-up activities. It is hoped that the information is 
relevant and reaches those individuals in need, and that nmt permits us to take the data to the next 
level which is to offff strategies and promising practices in an effort to match problems to resource 
people and solutions. 
Respondent Profile 

The pool of participants in this project represent all major etlinic groups including African 
Americans (38%), Asian/Pacific Islarders (17%), Hispanics (2;%). Native American Indians 
(14%), and otiier (10%). Additionally, respondents wrote in the specific cultural groups of 
Euroamerican, Puerto Rican, Chicana, Japanese, Slovak, and Filipino, 

In terms of the range of work experiences and job titles held by the respondenis, there appears 
to be a good split of researchers, administrators, and practitioners. Specifically, the questionaire 
asked that participants "categorize themselves into profusions." The teeakdov.'n by profession is 
17 higher education personnel, nine (9) school district personnel, seven (7) parent representatives, 
four (4) state kvel personnel, and sbc (6) hsted as other. Many of the respondents listed a job title 
as weU as indicated that they were a parent of a chiW with a disability. Ovct one half of the 
nominees contributed at local/district, state or regional levels. Example job titles included 
principal, teacher, professor, supercrintendent, director, state/local coordinator, consultant, parent 
training specialist, school psychologist/related service provider, administrator and others. 

Some 57 professional organizations wen; listed by respondents. Tliese national, state and local 
groups represented special education, administration, curriculum, research, minority concerns. 
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superviaon, human services, policy and legal issues, and culturally specific organizations. 
Among the nK>re frequently listed affiliations were: Council of Exceptional Children (CEC), 
American Educational aiul Research Association (AERA), Association for Supervision and 
Curriculum Develc^ment (ASCD), Phi Delta Ks^pa, and National Association of Black Educators 
(NABE). From this type of biographical information on the respondents, there appears to be a 
good representation of professional organizations reflected in the pool of candidates involved in the 
project. 

When asked about experience in working with students from diverse backgrounds, 
respondents noted experience in working with all of the basic ethnic groups. It was common for 
t!. individual to list all or more than one ethnic group as the focus of their professional activities. 
Beyond the broad ethnic groups, additions included White, Portuguese, French Creole, cultural 
diversity in general, and transcultural concerns. 

In terms of who the respondents served, responses included children and youth of all ages 
from infants to post secondary, as wf 11 as college age students, professionals (including teachers 
and administrators), parents and families. Other entries included vocational rehabilitation project 
personnel, private sector comparacs and agencies, community organizations, and state education 
agencies. 

Lastly, the participant profile coven* a range of issues relevant to the topic of reaching children 
and youth who come from diverse cultural backgrounds. Nine issues in particular were offered lo 
establish a range of topics including at-risk, bilingual, urban, personnel preparation, assessment, 
inner city, rural, regular education, and recruitment/retention. For the most part, the responses fell 
evenly across ths categories, offering further insight into the issues involved in serving students 
from culturally, linguistically and racially diverse backgrounds. For a listing of the resource pool 
organized by issue, see the following pages in this document It is hoped thai the list of names will 
prove beneficial to anyone needing more information at a practical/problem solving level. 
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Master list of all nominees 



Estela Almanza 


Margie Kitano 


Dorothy Aramburo 


Crystal Kuykendall 


Leonard Baca 


John Lamb 


NonnaBanoga 


Donna Lashus 


Percy Bates 


Esther Leung 


Kenneth Bumlcy 


Elba Maldonado-Colon 


Gwendolyn Cartledge 


Rosalind Mau 


Ji-mei Chang 


Jacqueline L. Mault 


PhUipChinn 


Georgia McMunay 


Nancy Qoud 


Debra Merchant 


Caroline Coston 


Beatriz Mitchell 


Roben Davila 


Mona Amy Moikeha 


Ingrid Draper 


LaDelle Olion 


Rita Esquivel 


Alicia Paredes Scribner 


Nomia Ewing 


Bruce Ramirez 


Debra Garcia 


Virginia Richardson 


Shemaz Garcia 


Francisca Sanchez 


Billie Jean Gray 


Sara Smith 


Herb Grossman 


Patricia "Pat" Smith 


Janice Hale 


Deidra Speller 


Maggie Hanohano 


James Steele 


Marigold Hardesty 


Justine Strickland 


John Harris III 


George Sugai 


Roger F. Hairis 


Michael Suzuki 


Teresa Hernandez 


Teny Taf oya 


Asa Hillard 


Martha Thurlow 


Betty Hobbs 


John Vokurka Jr. 


Norma C. Iribarren 


Jacqueline Walker 


George Joe 


Ethel Alikpala Ward 


Marilyn Johnson 


Brenda Wilbum 


Martha Johnson 


Cheryl Wilkinson 


Reginald Jones 


Janet Williams 


Dixie Jordan 


Ann Willig 


M. Keller 


Ester Lee Yao 




Jim Yates 
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Directory of respondemts 



Higher Education Repr€$entaUves 
Leonard Baca 

Professor BUinguai Special Education 

BUENO Center for Multicultural Education 

Education Building 

University of Colorado 

Campus Box 249 

Boulder. CO 80309 

(303) 492-5416 

Gwendolyn Cartledge 

Associate Professor 

Faculty for Human Services Education 

Ohio State University 

336 Alps Hall 

1945 High Street 

Columbia. Ohio 43210 

(614) 292-8148 

C^aioline Oston 
Assistant Director 

Great Lakes Regional Resource Center 
700 Ackerman Road 
The Ohio State University 
Suite 440 

Columbus, OH 43202 
(614)447-0844 

Norma Ewing 
£>epartment Chairperson 
Department of Special Education 
PuUiam Hall. Room 129 
Southern Illinois University 
Caibondale, IL 62901 
(618) 453-2524 or 253-2311 

Shemaz Garcia 

Lecturer and Program Coordinator 
Bilingual Special Education 
The University of Texas at Austin 
EDB 306 

Austin, TX 78512-1290 
(512)471-6244 

Herb Grossman 
Professor 

School of Education 
San Jose State University 
San Jose, CA 95192 
(408) 924-3692 



John Harris, III 
Office of the Dean 
College of Education 
103 Dickey Hall 
University of Kentucky 
Lexington, KY 40508-0015 

Norma Iribarren 

Florida Atlantic University 

Multi-Function Center 

M. T. 17 College of Education 

SOON. W. 20th Street 

Boca Raton, FL 33431 

(407) 367-3943 

Marilyn Johnson 
Director 

Northern Arizona University 

American Indian Rehabilitation Research & 

Training Center 

P. O. Box 5630 

Flagstaff, AZ 86011 

(602)523-4791 

Esther Leung 
Professor 

Eastern Kentucky University 
Wallace 245 

Department of Special Education 
Eastern Kentucky University 
Richmond, Kentucky 40475 
(606) 622-4442 

Elba Maldonado-Colon 
Associate Professor 
San Jose State University 
Sweeney HaU 204 
Division of Special Education 
870 E. El Camino Real 
San Jose, CA 95192 

(408) 924-3786 

Georgia McMuiray 
President 

The Georgia McMurray Group 
784 Columbus Avenue 
Suite 14E 

New York, NY 10025 
(212) 749-5025 
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Higher Education Representatives continued 



LaDelleOlion 

Director of Graduate Studies 
Faycttevillc State University 
Center for Continuing Education 
Fayctttville State University 
FayeitcviUe,NC 28301-4298 
(919) 486-1498/1499 

Alicia Paiedcs Sciibncr 
Research Associate & Lecturer 
College of Education 
University of Texas at Austin 
EDB306 
Austin, 78735 
(512) 471-6244 

Jerry Tafoya 
National Faculty 

American Psychological Association 
#323 2250 24th Street 
San Francisco, CA 94107 
(415) 821-9518 

John Vokuita Jr. 

Director of die Diagnostit ciwork 
Co^dination Center 
Western Kentucky Universiiy 
TCP Hall Room 249 
BoiUng Green, KY 42101 
(502)745-5139 

Jin» Yates 
Professor and Chair 

Department of Education Administranon 
9^Gambers (^aU 
Austin, TX 78758 
(512)471-7551 

School District Representatives 

Kenneth Burnley 
Supaintcnd^nt of Schools 
Colorado Springs School District #1 1 
1115NoithElPasoStrcfit 
Colorado Springs. CO 80903 
(719) 520-2001 



Billie Jean Gray 
Directcw of School-Based 
Chicago Board of Education 
Special Education Support Services 
7358 South Shore Drive 
Chicago. IL 60649 
(312) 535-8038 

Roger F.Harris 
Frincqsal 

Boston Public Schools 

James P. Tuniliy Middle School 

205 Roxbury Street 

Roxbury.MA 02119 

(617)445-3114 

FAX (617) 445-7335 

Teresa Hernandez 
TeachCT 

Dade County Public Schools 
South Hialeah Elcmentaiy School 
265 E. 5 Avenue 
Hialeah, FL 33144 
(305) 885-4556 

Betty Hobbs 
Principal 

Cora Kelly Magnet School 
3600 Commonwealtii Avenue 
Alexandria, VA 22305 
(703)706-4420 

Jacqueline L. Mault 

Sp^aal Education Coordinator 

Toppenish School District 

106 Franklin Avenue 

Toppenish, WA 98948 

(509) 865-4266 or (509) 865-4455 

FAX (509) 865-2067 

Francisca Sanchez 

Curriculum (Coordinator 

Alameda County Office of Education 

313 W. Winton Avenue 

Hayward,CA 94544-1198 

(415)670-4233 
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School District Representatives continued 



Ethel Mikpala Waixl 

Ednr^iional Specialist 

Hawii State Dept of Educauon 

Office of Instmctiooal Services 

189 Lunalilo Hc»ne Road, 2nd Floor 

Honolulu. HI 96825 

(808)396-2511 

Janet Williams 
Princ^ 

Boston Public Schools 
John T. Holland Elementary 
85 OUiey Street 
Dorchester. MA 0212' 
(617) 265-6656 

Parent Representatives 

Debra Garcia 
Parents Reaching Out 
1127 University NE 
Albuquerque, NM 87102 
(505) 842-9045 

George Joe 
Parent 

1 1 Rose Garden Circle 
Boston, MA 02135 
(617) 254-4664 

MPitha Johnson 
Parent 

EPICS Program 
P.O. Box 788 
Bernalillo, NM 87004 
(505) 867-3396 

Dunna Lashus 
Parent Coordinator 
Boston Public Schools 
John P. Holland School 
."5 Ohicy Street 
Uorchester, MA 02122 
(617) 265-6656 



Esther Leung 
Professor 

Eastern Kentucky University 
WaUace245 

Dqjartment of Special Education 
Eastern Kentucky University 
Richmond, Kentucky 40475 
(606)622-4442 

Beatiiz Mitchell 
Developmenml Disabilities 
Picsram Coordinator 
Protection and Advocacy Systems 
1720 Loui^ana Boulevard, NE 
Albuquerque, NM 87110 
(50i) 256-1300 

Vir^ia Richardson 
Parent Training Manager 
PACER Center, Incorporated 
4826 Chicago Avenue South 
Minneapolis, MN 55417-1055 
(612) 827-2966 

State Agency Representatives 

Maggie Hanohano 
Project Coordinator 
Department of Education 
Si^al &iucation Branch 
3430 Leahi Avenue 
Honolulu, HI 96815 
(808) 737-3925 

Rosalind Mau 

Prcfck sional Development Specialist 
Multilunciional Resource Center 
Ha^^aii and American Samoa 
!314SoutI»ICing Street 
Su e 1456 
Honolulu, HI 96814 
(808) 536-4494 

Patricia "Pat" Smith 

Parent Coordinator 

Prince Georges County 

Parent Information and Training Center 

5816 1-amont Terrace 

New CarroUton, MD 2078^ 

(301) 794-7348 or (301) 731-4571 
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State Agency Representatives continued 



Michael Suzuki 
District Personrel Specialist 
Staff DevdopuieQt 
Maui District Office 
Dqjazlznent of Education 
54 High Street, 4th Floor 
Wailuku, Maui, HI 96793 
(808) 243-S222 



Bruce Ramirez 

Special Assistant to the Executive Director 
for Edmic and Multicultural Concerns and 
Acting Asastant Executive Director 
Department of Professional Development 
The Council fm* Exceptional Children 
1920 Association Drive 
Reston, VA 22091 
a03) 264-9404 



Other 

Dorothy Aramburo 

Publi^er/Editor 

SENGA 

7501 Morrison Road 
NewOrieans,LA 70126 
(504) 242-6022 

Rita Esquivel 
Director 

Office of Bilingual Education and Minority- 
Languages Affairs 
U.S. Department of Education 
400 Maryland Avenue SW 
Washington, DC 20202 
(202) 732-5063 

Norma C. Iribanen 
Trainer Associate FAU-MRC 
Florida Atlantic Univen-ity 
500 N. W. 20 Street/MT-n 
Boca Raton, FL 33431-0991 
(407) 367-2304 
FAX (407) 367-2319 

Crystal Kuykendall 
Prerident 

2936 Carlton Avenue NE 
Washington, DC 20018 
(202) 529-2042 

Debra Merchant 

Program Specialist 

Mid-South Regional Resource Center 

1 14 Mineral hulustries Building 

University of Kentucky 

Lexington, KY 40506-0051 

(606) 257-4921 
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"Which ethnic group is the focus of your work?" 



AfHcan American 

Dorothy AiambuiD 
Kenneth Burnley 
Gwemk^yn Caitledge 
Caroline Coston 
NoimaEwing 
Billie Jean Otay 
Herb Grossman 
Roger F.Hairis 
John Harris in 
Betty Hobbs 
Norma C Iribanen 
Crystal Kuykendall 
Donna Lashus 
Gecrgia McMuiray 
Debra Merchant 
LaDelle Olion 
Bruce Ramirez 
Patricia "Pat" Smith 
Janet Williams 



Asian/Pacific Islander 

Dcnothy Aramburo 
Kenneth Burnley 
Rita Esquivel 
Billie Jean Gray 
Herb Grossman 
Maggie Hanohano 
Roger F.Hairis 
SommC. Iribanen 
George Joe 
Donna Lashus 
Estho- Leung 
Rosalind Mau 
Deim Mochant 
Mona Amy Moilceha 
Bruce Ramirez 
Francisca Sanchez 
Michael Suzuki 
Ethel Alikpala Ward 



American Indian 

Dorothy Aramburo 
Leonard Baca 
Kenneth Burnley 
Rita Esquivel 
Roger F. Harris 
Norma C. Iribarren 
Marilyn Johnson 
Martha Johnson 
Donna Lashus 
Jacqueline L. Mault 
Deln^ Merchant 
Bruce Ramirez 
Francisca Sanchez 
Terry Tafoya 



Hispanic 

Dorothy Aramburo 
Leonard Baca 
Kenneth Burnley 
Rita Esquivel 
Norma Ewing 
Sh^az Garcia 
Billie Jean Gray 
Herb Grossman 
Rogger F. Harris 
Teresa Honandez 
Betty Hobbs 
Norma Iribarren 
Crystal Kuykendall 
Donna Lashus 
Elba Maldonado-Colon 
GeCTgia McMurray 
Debra Merchant 
Beatriz Mitchell 
Alicia Paredes Scribner 
Bruce Ramirez 
Francisca Sanchez 
Patricia "Pat" Smith 
John Vokurka Jr. 
Janet Williams 
Jim Yates 
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"What issues are you involved with?" 



At-Risk 



Dorothy Aiamburo 
LecHiard Baca 
Kenneth Burnley 
Gwendolyn Canledge 
Caroline Coston 
NonnaEwing 
Debra Garcia 
Mag^e Hanofaano 
J(^Hairis»in 
Roger F. Hams 
Teresa Hernandez 
Betty Hobbs 
Norma Mbanen 
Crystal Kuykendall 
Donna La^us 
Esther Leung 
Elba Maldonado-Colon 
Rosalind Mau 
Jacqueline L. Mault 
Georgia McMunay 
Mona Amy Moikeha 
LaDelle Olion 
Alicia Paredes Sciibner 
Bruce Ramirez 
Francisca Sanchez 
Patricia "Pat" Smith 
Tory Tafoya 
Ethel Alil^ala Ward 
Janet Williams 
Jim Yates 



Bilingual 

Dorothy Aramburo 
Leonard Baca 
Kenneth Burnley 
Rita Esquivel 
Norma Ewing 
Shemaz Garcia 
Debra Garcia 
Billie Jean Gray 
Herb Grossman 
John Harris, III 
Roger F. Harris 
Teresa Hernandez 



Ncmna Irilwren 
George Joe 
Martha Jcrfinson 
Donna Lashus 
Esther Leung 
EUxi Maldcmdo-Colon 
Rosalind Mau 
Jacqueline L. Mault 
Gecs^ McMurray 
Detea Merchant 
Beatriz Mitchell 
Mona Amy Moikeha 
Alicia Paredes Scribner 
Bruce Ramirez 
Francisca Sanchez 
Terry Tafoya 
John Vokiuka Jr. 
Ethel Alilqiala Ward 
Janet Williams 
Jim Yates 



Urban 

Dorothy Aramburo 
Kenneth Burnley 
Norma Ewing 
Shemaz Garcia 
Debra Garcia 
Billie Jean Gray 
Herb Grossman 
John Harris ni 
Teresa Hernandez 
Betiy Hobbs 
Norma Iribarren 
Marilyn Johnson 
Martha Johnson 
Crystal Kuykendall 
Donna Lashus 
Rosalind Mau 
Georgia McMurray 
Debra Merchant 
Beatriz Mitchell 
LaDelle Olion 
Bruce Ramirez 
Ethel AlikpalaWard 
Jim Yates 
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Personnel 



Dorothy Anunburo 
Leonard Baca 
Kenneth Burnley 
Gwendolyn Caitledge 
Norma Ewing 
Shernaz Garcia 
Debra Garcia 
Herb Grossman 
Maggie Hanohano 
John Harris, m 
Roger F. Harris 
Teresa Honandez 
Nonna Iiibarrcn 
Maltha Johnson 
Crystal Kuykendall 
Donna Lashus 
Esther Leung 
Elba Maldonado-Colon 
Georgia McMunay 
Debni Merchant 
Mona Amy Moikeha 
LaDelle Olion 
Alicia Paredes Scribncr 
Bruce Ramirez 
Francisca Sanchez 
Patricia "Pat" Smith 
Michael Suzuki 
John Vokurka Jr. 
Ethel AlikpalaWard 
Janet Williams 
Jim Yates 



LaDelle Olion 
Alicia Paredes Scribner 
Francisca Sanchez 
Michael Suzuki 
John Vokurica Jr. 
Ediel AlikpalaWard 
Janet Williams 
Jim Yatu, 



Inner City 

Divothy Aramburo 
Caroline Coston 
Norma Ewing 
Debra Garcia 
BiUie Jean Gray 
Herb Grossman 
John Harris, 111 
Roger F. Harris 
Norma Iribarren 
George Joe 
Crystal Kuykendall 
Donna Lashus 
Georgia McMurray 
Debra Merchant 
LaDelle Olion 
Alicia Paredes Scribner 
Bruce Ramirez 
Ethel Alikpala Ward 
Janet Williams 



Assessment 

Dorothy Aramburo 
L>eonaxd Baca 
Kenneth Burnley 
Norma Ewmg 
Shernaz Garcia 
Debra Garcia 
John Harris, in 
Tere^ Hernandez 
Crystal Kuykendall 
Esther Leung 
Elba Maldonado-Colon 
Jacqueline L. Mault 
Georgia McMurray 
Debra Merchant 
Mona Amy Moikeha 



Rural 

Dorothy Aramburo 
Debra Garcia 
Herb Grossman 
John Harris in 
Norma Iribanen 
Martha Johnson 
Crystal Kuykendall 
Jacqueline L. Mault 
I>eb:a Merchant 
Beatriz Mitchell 
Bmce Ramirez 
Terry Tafoya 
John Vokurka Jr. 
Ethel Alikpala Ward 
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Regular Education 

Dorothy Aiamburo 
Kenneth Burnley 
Caroline Coston 
NmnaEwing 
Billie Jean Cjiray 
Herb Gxos^nan 
Miggie Hanohano 
John Harris m 
Roger F. Hams 
Teresa Htoiandez 
Norma Mbancn 
GeOTge Joe 
Orystal Kuykendall 
Donna l^us 
Elba Maldonado-Colon 
Rosalind Mau 
Mona Amy Moikeha 
LaDelle OUon 
Michael Suzuki 
John Vokurka Jr. 
Ethel Alilq)alaWaiti 
Janet Williams 
Jim Yates 
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APPENDIX A 
Diversity state by state 



erIc 4(< 



Diversity state by state: New Mexico to Vermont 

Naw Mexico - with (18 law peicentaoes ol Nallve American and Htepanks - Is the nation's nxwt diverse 
^ ^MX-fcZKe^eO, wNch n»ans thew* a 60% ehan» 
^^iXluSio^^^^nemr^VfOtemcm. HowthesU*.scompamontheD!ve««y 

Index, listed from most diverse to least. 



state 

Newiktexioo 

California 

Hawaii 

Texas 

D.C. 

New York 

Louisiana 

Maryland 

Arizona 

South Carolina 

Georgia 

Alaska 

New Jersey 

Ftorida 

Illinois 

Al^>afna 

North Carolina. 

Virginia 

Nevada 

Delaware 

Oklahoma 

Cotora(to 

Michigan 

Arkansas 

Tennessee 

Connecticut 

Washington 

Missouri 

Oho 

Massachusetts 

Pennsylvania 

Kansas 

Rhode Island 

Indiana 

Oregon 

Wyoming 

Utah 

South Dakota 

Wisconsin 

Kentucky 

Montana 

Idaho 

Nebraska 

Minnesota 

North Dakota 

West Virginia 

bwa 

New Hampshire 

Maine 

Vermont 



Index 
1990 

60 
59 
56 
55 
51 
49 
48 
47 
45 
45 
44 
43 
43 
42 
42 
41 
■10 
39 
38 
38 
34 
33 
33 
30 
30 
29 
29 
24 
23 
23 
22 
22 
21 
20 
19 
17 
17 
17 
16 
16 
15 
15 
15 
14 
12 
11 
8 
8 
5 
4 
4 



Pet. 
White 



Raelai1/tthnlc2 breakdown 
Pet. Pet. Pet. 

Black Asian Indian 



7S ft 


2-0 


J.93 


8.87 


69 0 


7.4 


9.56 


0.81 




2.5 


61.83 


0.46 


r w.fi. 


11.9 


1.88 


0.39 




65.8 


1.85 


0.24 


7 A A 


IS 9 


3.86 


0.35 




35 6 

WW* V 


0.51 


«.33 


67 ^ 


30.8 


0.97 


0,44 


71 0 


24.9 


2.92 


0,27 




3.0 


1.51 


5.55 




29 8 


0.64 


0.24 


71 


27.0 


1.17 


0.21 


7S «5 


4.1 


3.59 


15.58 


7Q 


13.4 


3.53 


0.19 


83 1 


13.6 


1.19 


0.28 


78 3 


14.8 


2.50 


0.19 


73 7 


25.2 


0.54 


0.41 


75 6 


22.0 


0.79 


1.21 


77 4 


18.8 


2.57 


0.25 


84 3 


6.6 


3.17 


1.63 


80 3 


16.9 


1.36 


0.30 


82 1 


7.4 


1.07 


8.03 


88 9 


4.0 


1.82 


0.84 


83 4 


13.9 


1.13 


0.60 


82 7 


15.9 


0.53 


0.54 


83,0 


16.0 


0.65 


0.21 


87 0 


8.3 


1.54 


0.20 


88 5 


3.1 


4,33 


1.67 


87 7 


10.7 


0.61 


0.39 


87 a 


10.7 


0.84 


0.19 


8Q a 


5.0 


2.38 


0.20 


88 S 


9.2 


1.16 


0.12 


QO 1 


5.8 


1.28 


0.89 


Q1 4 


o 9 


1.83 


0.41 


90 8 


7.8 


0.68 


0.23 


92.8 


1.6 


2.44 


1.35 


34.2 


0.8 


0.62 


2.09 


93.8 


0.7 


1.94 


1.41 


91.6 


0.5 


0.45 


7.27 


92.3 


5.0 


1.09 


0.81 


92.0 


7.1 


0.48 


0.16 


92.8 


03 


0.53 


5.97 


94.4 


0,3 


0.93 


1.37 


93. () 


3.6 


0.79 


0.79 


94.4 


2.2 


1.78 


1.14 


94.6 


0.6 


0.54 


4.06 


96.2 


3.1 


0,42 


0.14 


96.6 


1,7 


0.92 


0.27 


98.0 


0.6 


0.84 


0.19 


98.4 


0.4 


0,54 


0.49 


98.6 


0.4 


0.57 


0.30 



Pet. 
Hispanic 

38.23 
25.83 
7.34 
25.55 
5.39 
12.31 
0,62 
2.20 
2.62 
18.78 
0.88 
1.68 
3.24 
9.57 
12.17 
7.91 
0.61 
1.16 
2.59 
10.35 
2.37 
2.74 
12.88 
2.17 
0.85 
0.57 
6.48 
4.41 
1.21 
1.29 
4.78 
1.95 
3.78 
4.56 
1.78 
3.96 
5.68 
4.91 
0,76 
1.90 
0.60 
1.52 
5.26 
2.34 
1.23 
0.73 
0.47 
1.18 
1.02 
0.56 
0.65 
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1 - tDlhor- category omitled; 2 - Persons of Hispanic origin may be of any race 
Source- USA TODAY Diversity Index devetoped from Census statistics by Philip Meyer 
Copyright 1991. USA TODAY AprU 11. 1991. Reprinted with permiaston. 
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APPENDIX B 
Forms used in data collection 



BIOGRAPHICAL INFORMATION SHEET 



Directions: Please <x)mplete the items below. Some of the information 
will be used to balance the pool of resource people. 

NAME: 

TITLE/AFFILIATION: 

ADDRESS: 



PHONE: 
FAX NUMBER: 
SPECIALNET USER ID: 
YOUR ETHNICITY (optional): 
PROFESSIONAL MEMBERSHIPS: 



ERIC 



FRRC Project on Cultural Diversity 



FOCUS OF YOUR EXPERTISE 



The next four questions are aimed at determining the focus of your work. Check one or more of 
the suggested responses or specify others. 

Are you a . . .? (Check ail that apply.) 

Local Special Educatton Director University Professor/Researcher 

— ^State Special Educatton Director Professional Organization Administrator 

Parent of a chiW with a disability ^Teacher 

Related Service Provider ^Building Level Principal 

^Other, specify 



Which ethnic group is the focus of your woric? (Check ail that apply.) 

African/Black American Hispanic 

American Indian/Alaskan Native ^Asian/Pacific Islander 

^Other, specify 



Who do you serve/teach? (Check all that apply.) 



Jnfants/Toddlers 
.Preschoolers 
.Elementary Students 
.Secondary Students 



Post-secondary Students 

^College Students 

Professionals 

Parents/Families 



^Other, specify 



What issues are you Involved with? (Check all that apply.) 

— At-Rlsk Inner City 

— Bilingual Rural 

— Urban Regular Education 

— Personnel Preparation Recruitment/Retention 

^Assessment 

^Other, specify 



MAY WE INCLUDE YOUR NAME IN OUR DATABASE OF LEADERS IN THE FIELD TO BE 
DISTRIBUTED TO OTHER PROFESSIONALS? 

^Yes No 



o 1.1 

FRRC Project on Cultural Diversity 



NOMINATION FORM 



Please offer the names, addresses, and telephone numteis. of individuals you feol would t» 
appropriate to invoh^e in this project. As stated previously, the list of resource people will be 
validated and distributed to RRCs and other organizations requesting information in the area cf 
educating culturally and linguistically diverse children with disatsilities. Once we have receivevj 
your nominees, we will send a follow-up letter, such as the one you have received here. Use the 
format below if it is helpful in making nominations. Thank you in advance for your cooperation. 



NAME: 

TITLE/AFFILIATION: 
ADDRESS: 



PHONE: 



NAME: 

TITLE/AFFILIATION; 

ADDRESS 



PHONE: 



{Feel free to copy this from as needed.) 
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